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Self-awareness is the attractor of self-directed feedback loops which influences
and the learning development and direction at every stage. Self-awareness would
influence the perceptions of goals that learners have by different self-government
characteristics. Among the characteristics, thinking-style forms could divide the
organizational characteristic of self-management and thinking-style functions could
distinguish the perferable ability of self-management. This article explores the
inclination of self-awarenessin individuals' learning tasks through the perspectives of
thinking-style forms and its functions.

A course was created and modified to require self-regulated learning process



which experimenters’ self-awareness at different stages gould be identified though the
learning process. By working on the independent study of animations we collected
students' two aspects of forms and functions in thinking-style as well as the
self-regulated learning performance at different stages including learning motivation,
action control learning strategies and etc. We observed and concluded the
inclination of self-awareness in different thinking-style characteristics.

The results point out that in thinking-style forms and functions there are
factors that highly influence self-awareness and the intensity of influence
appears to represent self-awareness as a whole during action control stage.
However, the results in thinking-style forms are more identifiable than they are
in thinking-style functions which indicated that the forms of thinking-style
would have greater difference in self-awareness than the thinking-style
functions. The findings in this study will contribute to predict the possible
self-awareness inclination and help during the process of self-regulated learning,
and which would lead experimenters toward a direction with more advantages
in learning.

Keywords : Thinking-style, Self-awareness, Self-regulated learning.
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